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Jefferson County Public 
Schools—Diversity, Equity, 
and Poverty 



Race is a creation designed to 
keep Black people (and people 

of color) serving versus thriving 
in any system in the United 

States.



“We can get every person in 
America to feel nothing but love 

for people of color in their 
hearts, and if our systems aren’t 
acknowledged and changed, it 
will bring negligible benefit to 
the lives of people of color.” —

Ijeoma Oluo
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You have not engaged in race talk all or 
most of your life ...

You have engaged in race talk all or 
most of your life ....
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“If you are white, there is a good chance you 
may have been poor at some point in your life, 
you may have been sick, you may have been 
discriminated against for being fat or being 
disabled or conventionally unattractive, you 
may have been many things—but you have not 
been a person of color. So, when a person of 
color comes to you and says, ‘This is different 
for me because I’m not white,’ when you run 
the situation through your own experience, it 
often won’t compute. This is usually where the 
desire to dismiss claims of racial oppression 
come from—it just doesn’t make sense to you 
so it cannot be right.” —Ijeoma Oluo
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A 7- and 17-year-old CAN 
talk about race. If allowed, 
it could lead to a better 
climate and culture.
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Reiterate

Restate what you heard. This step enables 
students to reflect on what they have heard as 
opposed to what they think they may have 
heard. Repeating what they have heard limits 
miscommunication and misinformation.

Count to ten before responding. Students can 
think about their responses and use the time to 
compose what they want to say. Taking time to 
think about their responses helps move 
students away from immediate emotional 
responses that can potentially derail the 
conversation. 

Take a breath to check in with yourself. 
Suggesting that students take a few breaths 
before responding may help them settle their 
thoughts and emotions during difficult 
conversations.

Speak with compassion and 
thoughtfulness. Students should do their 
best to speak as they want to be spoken to, 
assuming good intentions and seeking 
understanding. Explain that when they 
disagree with something someone has 
said, they should focus on challenging the 
statement rather than the person who said 
it. 
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4
Student is comfortable enough to move 
on.

2 Student is a little uncomfortable wants to 
move on.

0 Student is uncomfortable and cannot 
move on.

3Student is not sure how is he or she is 
feeling.

1
Student is uncomfortable and may need 

some help before moving on.

Ways to Gauge Classroom and School Comfort and/or Individual Comfort While Discussing Race

Teachers can use this diagram to discern the level of comfort. (They could use their 
hands, point to it on their desk, text it on the smartboard, or text it to you.) 
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STOP! I cannot go on!

Not sure if I am willing to go on!

Let’s do this!
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BUT—what if the class is predominately white 
and the Black students want to talk about race?



14TALK ABOUT RACE
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When students and 
Black staff see 
incidents like Amy 
Cooper, could they 
see the referral 
that was written as 
a similar episode? 
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“The experience of white communities with police are real, and the experiences of communities of color 
with police are real—but they are far from the same. And while it is important to recognize these different 
viewpoints, we must remember this: if you do trust and value your police force, and you also believe in 
justice and equality for people of color, you will not see lack of trust on behalf of communities of color as 
simply a difference of opinion … . People of color are not asking white people to believe their experiences 
so that they will fear the police as much as people of color do. They are asking because they want white 
people to join them in demanding their right to be able to trust the police like white people do.”

THE REMIX:

“The experience of white STUDENTS with STAFF are real, and the experiences of BLACK communities 
with STAFF are real—but they are far from the same. And while it is important to recognize these different 
viewpoints, we must remember this: if you do trust and value your STAFF, and you also believe in REAL 
RACIAL EQUITY, you will not see lack of trust on behalf of BLACK STUDENTS AND FAMILIES as simply a 
difference of opinion … . BLACK PEOPLE are not asking white people to believe their experiences so that
they DISTRUST THE SCHOOL SYSTEM as much as some BLACK PEOPLE DO. They are asking because 
they want white STAFF to join them in demanding their right to be able to trust the SCHOOL SYSTEM 
like white people do.”



● Exceptionalizing the one Black 
kid who is doing well

● Defaulting to mental health 
needs while ignoring adult 
(systemic) mentality that causes 
the mental health needs

● Blaming it all on poverty



18

Challenge the 
legitimacy of 
the current 
curriculum!

Create lessons and 
curriculum that tell 
the honest and 
whole story.
A culturally inclusive teacher, lesson, and 
culture:

●Evoke a discussion about race.
●Increase sense of belonging.
●Decrease “misbehavior.”
●Improve achievement.
●Recruit more Black students to be 
teachers.
●Enlighten white minds.
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Adapted from the term 
performative activism, 
performative racial equity 
leadership is referring to leading 
in a neutral position and not 
setting clear expectations on 
your stance for racial equity. It is 
often seen in efforts, or lack 
thereof, to address inequities 
from a place that is absent of true 
belief and effort.

●#scapegoatism
●#claimconfusion
●#findcomfort
●#delay
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● Decenter your lived 
experiences as the benchmark 
for correctness.

● Establish group norms (that 
aren’t for your comfort or 
nestled in privilege).

● Recognize your bias and work 
to root it out.

● Ask students for solutions and 
ask them to detail why and 
how.

● Recognize and research the 
causes of racism.
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● Use the following tools, and make them 
fibrous parts of your leadership:
○ Affirming Race Equity Tool
○ Equity Monitoring Progress Tool
○ Racial Equity Analysis Protocol
○ Attend professional development 

sessions that focus on racial 
equity and anti-racism.
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● Give content for the discussion.
○ Current events are ok to use.

● Get comfortable using words like Whiteness, 
white supremacy, Black, racist, racism, and 
oppression.

● Do not police tone.
● Create spaces and places and different ways for 

students to air their grievances and beliefs.
○ Journal, art, discussion, etc. 

● Recognize your (white) privilege and power, and 
relinquish it.
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● Racial Equity Analysis Protocol Template

https://www.jefferson.kyschools.us/sites/default/files/Racial%20Equity%20Analysis%20Protocol%20Template.pdf

● Equity Scorecard

https://assessment.jefferson.kyschools.us/DMC/ee/eeHome

● Affirming Racial Equity Tool

https://www.jefferson.kyschools.us/sites/default/files/AffirmingRacialEquityTool.pdf

● Professional Development

https://jefferson.kyschools.us/node/1350

● Diversity Book Lists 

https://www.jefferson.kyschools.us/sites/default/files/MulticulturalBookList_DiversityEquityPoverty.pdf
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